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Section IV:Section IV:
IntroductionIntroduction

Behavior Support and Correction that Behavior Support and Correction that 
Minimally Disrupts the “Flow of Instruction” Minimally Disrupts the “Flow of Instruction” 

Common Response to School Common Response to School 
Problems: Apply SanctionsProblems: Apply Sanctions

� Increase monitoring and supervision

� Re-state rules and sanctions

� Refer to office, suspend, or expel 
disruptive students
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Section IV:Section IV:

Behavior Support and Correction Behavior Support and Correction 
that Minimally Disrupts the “Flow that Minimally Disrupts the “Flow 

of Instruction”of Instruction”

Phase A: Teach the Behaviors 
You Want Shape, Model, and Cue

General Behavioral General Behavioral 
Principles to Support and Principles to Support and 

CorrectCorrect
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A A –– E:  Support and CorrectionE:  Support and Correction

A. Teach the behaviors you want
B. Cue alternative behavior

C. Handle disruptions without interrupting 
the flow of instruction

D. Debrief (use the teachable moment)
E. Consequences (if needed)

Behavior Support and CorrectionBehavior Support and Correction

Teach What
You Want

Support and
correct  skillfu lly

A B B
C

the teachable moment
         Debriefing, usingD

Handling the problem
Cue

alternate

Consequences if
neededE

Reactive and Deescalation
              Strategies

Shape
Model
Cue

Shaping DefinedShaping Defined

� Reinforcing closer and closer 
approximations to an end goal

ShapingShaping
Instructional Control

Following any 
direction given by a 

teacher.
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Stimulus Control

Doing what I should be 
doing in that setting
(e.g., doing seatwork at my seat)

Building Behavioral 
Momentum

First some irresistible 
tasks, then follow with 

less desired

Behavior correction that minimally Behavior correction that minimally 
disrupts the “flow of instruction”disrupts the “flow of instruction”

� Maintains the relationship
� Allows time for compliance
� Delivers precise commands

If you ask me what to do about a kid being ‘off 
task’, my first response is going to be, ‘What's 

the task?’" 
(Alfie Kohn)

Reinforcement!Reinforcement! Reward!Reward!
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Reinforcement
 systems are not
advocated for

behavioral controls

But rather

Are advocated for
relationship
building and

shaping pro-social
behaviors.
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PRAISE

SOCIAL  STATUS & RECOGNITION

PRIVILEGES

CONTINGENT ACCESS

TANGIBLES 

CLOSURE

from  ADULTS - � Parent � Teachers � Staff � Peers

� Peers or Adults

� Choice-making, sense of "power"

Premack
Principle } If-then; 1st ___, then ___; Activities-Free time/Free choice

� Money, stickers, camera, etc.

� Completing a set, finishing a list has compulsive features

INTRINSIC
� Self-praise, Self "satisfaction"

PRIMARY    -  EDIBLES, PHYSIOLOGICAL RESPONSES:
� Natural/Synthetic Stimulants
� Massage

� Repetitive Behaviors
(Pacing, Rocking, Nail Biting)

First… Then

� First my task, then your task

� First work, then play

� First worksheet, then computer

Correction and support Correction and support 
through closure and through closure and 

pacingpacing
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Closure For Individuals or
Groups

� Thermometers

� Puzzle Completion

� Time elapsed check offs

� Trails-Tasks completed

� Stars in a row

� Spelling out words - stamps

� Getting all the materials

�������� ��!��"��#
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Pacing?

Questions

?
Put in Rows Names

1 2 3 4 5

Sorting Puzzles

Timmy Finished! 0

Read 
Chapter 

One

History 
Worksheet       
Red Section

History 
Worksheet       
Green Section

Math 
Problems 

8-11

Math 
Problems 

1-7

Write    
An Essay

Review 
Math 
Facts

Read 
Chapter 

One

History 
Worksheet       
Red Section

History 
Worksheet       
Green Section

1 2 3 4 5
Math 

Problems 
8-11

Math 
Problems 

1-7

Student 
eliminates

two

4 Rs of Changing Patterns4 Rs of Changing Patterns

� Recognize the old pattern

� Refrain from not strengthening 
the old pattern

� Relax

� Resolve to practice the new 
pattern

Active Rule TeachingActive Rule Teaching

� Communicates exactly what is expected

� Provides opportunities to reinforce student 
behavior consistent with rules and attends to 
appropriate behaviors

� Frequent reference to rules - keeps them salient 
among competing influences on behavior
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Think First

Will my technique enhance or 
inhibit from meeting human 

needs?
empowerment

belonging

fun

freedom
(physical)

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Diana Browning Wright, Behavior/Discipline Trainings 

Student “Diamond’s” Approach for
Classwide Behavior Support

Belonging 
�  Reinforcers from others for 

individual behavior 
�  Collaboration groups 
�  Classroom meeting problem 

solving 
�  Conflict resolution training 
�  School/class spirit activities 
�  Location 
�  Peer support buddies 
�  Teacher-student-peer dyad 

opportunities 
�   
�   
 

Fun 
�  Humor 
�  The unexpected reinforcer 

intermittently given 
�  Application activities 
�  Field trips and special days 
�  Dramatic opportunities 
�  Art/music/P.E. 
�  Access to desired activities 
�   
�   

Empowerment 
�  Social recognition 
�  Privileges 
�  Shared controls 
�  Jobs/responsibilities 
�  Negotiation opportunities 
�   
�   

Freedom 
�  Choices (structured freedom) 
�  Free time opportunities for all 
�  Contingent access earned 

(structured freedom) 
�  Movement opportunities 
�  Time away options 
�   
�   

Physical 
�  Food 
�  Clothing 
�  Shelter 
�  Safety 
 
 
 

To Develop Rule-Following Behaviors

Teach
� Collaborate with Students
� Model

• Positive alternatives
• The “Not” concept/minimal

difference
� Role Play/ Rehearse
� On-going Review and

Highlighting

Troubleshoot:
� Collaborate/ “I Messages”

• class meetings
• individual sessions

� Debrief/Counsel/Forgive
� Evaluate/Develop

Alternatives
� Rehearse New Behaviors

Shape:
� Reinforce Adherence
� Cue

• Verbally
• Non-verbally
• Visually
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Student Behavior Support
  

TEACHING NEW BEHAVIORS 
 Social Skills, Classroom or Playground Desirable Behavior Conflict Resolution, etc. 
 
There are four basic steps to follow when teaching any new behaviors: 
 

1. Modeling: 
Students are shown examples of competent use of the behavior; 

2. Role-Playing: 
Students are requested to practice the behavior; 

3. Performance Feedback: 
Students are provided with constructive feedback regarding the adequacy of their performance; 

4. Generalization and Maintenance: 
Students are encouraged to use their newly learned behaviors in many settings.  Support in the 
classroom, at home, and in peer groups optimizes outcomes. 

 
 
Each step is discussed below: 

 
Modeling  

 
“learning by imitation” 

 
Characteristics of the selected models: 

a. Skilled at the behavior 
b. High status with peers 
c. Same sex, approximate age, social status 
d. Friendly and helpful 
e. Rewarded for modeling (*very important) 

 
Modeled behavior: 

a. Keep simple - one skill at a time 
b. Minimize irrelevant details 
c. Use repetition 
d. Use several different models 

 
At least two examples should be modeled for each behavior so that the students are exposed to examples in different 
situations. 
 

 
Role Playing  

 
Students need to learn to only what  to do, but how  to do it. 

Works best when student: 
a. Chooses to participate 
b. Has commitment to behavior role playing 

 
 

 
Feedback  

 
 

Positive reinforcement for enacting role-playing behavior.  Forcing role-playing is not recommended. 
 
 

 
Generalization  

 
 

Training sessions should be conducted in settings that most closely resemble the application setting.  For social 
skills, assign “homework” in which students try out the social skills they have role-played, in real life situations and 
report back on success.  Sometimes pairs of students can agree to observe each other trying it out in other settings. 
 
Encourage staff, relatives, and friends to provide verbal praise to students.  Train students to reinforce themselves 
when practicing a new skill as well. 
 
 

Classwide Systems to Classwide Systems to 
Shape Model and CueShape Model and Cue

Class wide Systems to Cue, Shape and Class wide Systems to Cue, Shape and 
Model Behavior: Strategies for TeachersModel Behavior: Strategies for Teachers

� Rainbow Club

� Establish operating rules in your class 
secondary or elementary

� Coaching the student with difficulties

� Effective use for students with difficulties as 
well as typically developing a Points & 
Level system (see handouts)
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Classwide Systems to Cue, Shape and Model Behavior: 
Strategies for Teachers 

by Diana Browning Wright 
 

Rainbow Club 
 
 
 
 
 

 
Sample: 
Free Time Eligibility – Students are eligible for activities based on 
the color they have earned. 

 

 
 

Class wide Systems to Cue, Shape and Class wide Systems to Cue, Shape and 
Model Behavior: Strategies for TeachersModel Behavior: Strategies for Teachers

� “Slot Machine” Game

� Establish operating rules in your class, 
secondary or elementary

� Reinforce individual needs

� Establish desirable behavior

� Establish instructional control

(See handouts)

Classwide Systems to Cue, Shape and Model Behavior: 
Strategies for Teachers 

by Diana Browning Wright 
 

“Slot Machine” Game 
 
 
 

1596 1575 1567 1584 1590 

  

1596 

1596 

 

1596 
1567  

 

1596 

Nice 
work! 

Today’s 
tickets 

1 2 3 4 5 

Class wide Systems to Cue, Shape and Class wide Systems to Cue, Shape and 
Model Behavior: Strategies for TeachersModel Behavior: Strategies for Teachers

� Golden Nugget Club

� Elementary classroom use

� Emphasize Rules

(See handouts)

Classwide Systems to Cue, Shape and Model Behavior: 
Strategies for Teachers 

by Diana Browning Wright 
 

Golden Nugget Club 
 
 
 

 
 Guess the 

rule. 

Today’s 
Golden 
Nuggets 

 

 

 

 

 

Thanks, John. Thanks, Sally. 

Doing  
my 
work. 

Following 
directions. 

 

 

 

Class wide Systems to Cue, Shape and Class wide Systems to Cue, Shape and 
Model Behavior: Strategies for TeachersModel Behavior: Strategies for Teachers

�� Team Basketball using Group CompetitionTeam Basketball using Group Competition
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Class wide Systems to Cue, Shape and Class wide Systems to Cue, Shape and 
Model Behavior: Strategies for TeachersModel Behavior: Strategies for Teachers

� Pit Crews
� Use peers to support student with problem 

behavior

+ ?

Class wide Systems to Cue, Shape and Class wide Systems to Cue, Shape and 
Model Behavior: Strategies for TeachersModel Behavior: Strategies for Teachers

� Distal Cues

+ ?

Class wide Systems to Cue, Shape and Class wide Systems to Cue, Shape and 
Model Behavior: Strategies for TeachersModel Behavior: Strategies for Teachers

Stop & Think
� Stop!
� Think…
� Make a good choice?
� Make a bad choice?
� What are you going to do?
� Make a good choice!
� Pat on the back

STOP
AND

THINK

But is it fair?But is it fair?

Everyone is entitled 
to a special program 

to help them 
improve a skill.

Our Rule: What is fair?

Everyone is entitled 
to a special program 

to help them 
improve a skill.
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What is fair?

Fair is not everyone 
getting the same thing.  

Fair is everyone 
getting what they 

need.

Teach Rules for SuccessTeach Rules for Success

Our rules ? Huh?Our rules ? Huh?�� No noiseNo noise
�� No hittingNo hitting
�� No pushingNo pushing
�� No runningNo running
�� No playingNo playing
�� Do your workDo your work
�� WatchWatch
�� Walk in lineWalk in line
�� Sit Sit 
�� Follow all directionsFollow all directions
�� No grabbingNo grabbing
�� Be positive!Be positive!

Positive Environments for All Positive Environments for All 
Grade LevelsGrade Levels

Safe

Respectful
Responsible

Safe, Respectful, Responsible hereSafe, Respectful, Responsible here
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Safe, Respectful, Responsible hereSafe, Respectful, Responsible here Safe, Respectful, Responsible hereSafe, Respectful, Responsible here

A Behavioral Expectation A Behavioral Expectation 
Teaching SystemTeaching System

Adapted from original work by Anita Archer and Mary Greason

 CLASSROOM RULES 
 KEY ELEMENTS  
   
1. The class should be included in the initial 

rule-making phase. 
 
2. Rules should be brief and to the point. 
 
3. Rules should be stated positively. 
 
4. Attention should be called to rules as often 

when they are being followed as when they are 
being broken. 

 
5. Rules should change depending on the situation 

and activity. 
 
6. Students should be provided with advance 

notice as to which rules are in effect. 
 
7. Rules should be posted. 
 
  

  
 

 
TEACH  SCHOOL  

BEHAVIORS:  

 
 

 
 
BEFORE 
CLASS: 
�  Arrive on 

time. 
�  Enter in a 

pleasant 
manner. 

�  Bring all 
materials 
to class. 

�  Get ready 
for 
learning. 

 

 
 
DURING CLASS: 
�  Follow classroom 

rules. 
�  Listen carefully. 
�  Work during 

class. 
�  Follow teacher 

directives. 
�  Ask for 

assistance. 
�  Move quickly to 

new activity. 
 

 
 
AFTER 
CLASS: 
�  Take 

materials 
home. 

�  Complete 
homework 
adequately. 

�  Bring 
homework 
back. 

�  Know who 
to call 
when 
absent or 
for help. 

 
 

 
 
 
 

 

TEACH  
ORGANIZATION 

 SKILLS:  

 
 

 
 
�  Organization of materials 

(e.g., use of notebook or 
folders) 

�  Organization of time (e.g., 
use of calendar, scheduling 
work) 

�  Organization of content on 
paper (e.g., heading, 
margins) 
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TEACH  LEARNING  
STRATEGIES:  

 
 

 
 
Gaining information.   Strategies for: 

�  Reading expository materials 
(Textbook-type information) 

�  Reading narrative materials (Novels, 
Dialogue-type reading) 

�  Gaining information from verbal 
presentations (lectures, 
demonstrations) 

 
Demonstrating knowledge or skills.   
Strategies for: 

�  Completing daily assignments 
�  Answering written questions 
�  Preparing a group oral or written report 
�  Preparing an individual oral report 
�  Writing narrative and expository 

products 
�  Preparing for and taking tests  

 
 

BeforeBefore--Class BehaviorsClass Behaviors

I am working on these behaviors:

1. Bringing the materials I need.

2. Arriving on time.

3. Entering quietly and going to my place.

4. Getting ready for the first activity.

DuringDuring--Class BehaviorsClass Behaviors

I am working on:
1. Following the classroom rules.
2. Listening carefully.

� Looking at my teacher.
� Thinking about what my teacher is saying.
� Planning what I need to do next.

3. Working during class.

DuringDuring--Class BehaviorsClass Behaviors

4. Asking help from the right person when I need 
it. 
� Stating my question clearly.
� Listening to my helper.
� Thanking my helper.

5. Changing activities quickly/quietly/on time.

AfterAfter--Class BehaviorsClass Behaviors

I am working on these behaviors:

� Take materials home.

� Complete homework adequately.

� Bring homework back.

� Know who to call when absent or for help.

 
KEYS TO SUCCESS EVALUATION 

 
Student:   

Date:   

Teacher/Class:   

 
Success in school requires a student to use good behavior, organization and learning strategies. 
 

I have: �  self-reviewed 

�  participated in a talk with a teacher 
 

I have * = areas I especially want help with,     ! = area my teacher is concerned about 
 
 
Mastered 

 
Partially 
mastered 

 
Need Help 

With 

 
Before Class School Behaviors: 

 
 

 
 

 
 

 
�  Arrive on time. 

 
 

 
 

 
 

 
�  Enter in a pleasant manner 

 
 

 
 

 
 

 
�  Bring all materials to class. 

 
 

 
 

 
 

 
�  Get ready for learning 

 
 

 
 

 
 

 
During Class School Behaviors: 

 
 

 
 

 
 

 
�  Follow classroom rules. 

 
 

 
 

 
 

 
�  Listen carefully. 

 
 

 
 

 
 

 
�  Work during class. 

 
 

 
 

 
 

 
�  Follow teacher directives. 

 
 

 
 

 
 

 
�  Ask for assistance. 

 
 

 
 

 
 

 
�  Move quickly to new activity. 

 
 

 
 

 
 

 
After Class School Behaviors: 

 
 

 
 

 
 

 
�  Take materials home. 

 
 

 
 

 
 

 
�  Complete homework adequately. 

 
 

 
 

 
 

 
�  Bring homework back. 

 
 

 
 

 
 

 
�  Know who to call when absent or for help. 
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Classroom Meeting ModelClassroom Meeting Model

� To use for shaping, modeling, and cueing
� For guidance on using Classroom Meeting 

Model, see: 
http://www.pent.ca.gov/05PosEnvInt/cClassroo
m/classroommtg.pdf

� For a complete description and materials, see 
http://www.empoweringpeople.com/

Classroom MeetingClassroom Meeting

Some Goals
� Teaching mutual respect

� Giving compliments
� Teaching logical consequences 

(e.g., time lost = time given)

Classroom MeetingClassroom Meeting

The How-To’s
� Use the agenda

� Use a cooling off period
� Meet in a circle

� Structure the meeting
� Use teacher skills

Classroom MeetingClassroom Meeting

� The process is more important 
than the solutions.

� Find the positive intent 
behind every behavior.

� Every student leaves feeling 
validated and loved.

Classroom MeetingClassroom Meeting

Teacher Skills
� Model courtesy statements

� Use open-ended questions
� Non-judgmental 

� Do not censor agenda items

Classroom MeetingClassroom Meeting

The 3 Rs of Logical Consequences
� Related

� Respectful
� Reasonable
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Classroom MeetingClassroom Meeting

Purposes
� To give compliments

� To help each other
� To solve problems

� To plan events

Using School Resources Using School Resources 
for Mentoringfor Mentoring

��	� �	
�
�


Mentorship for Students with Mentorship for Students with 
DifficultiesDifficulties

� Unconditional positive regard and support

� Goal: The mentored student feels, “He/she cares 
about you all the time, not just when I behave 
acceptably”

� Coaching the student to:
� think through the situation 

� discuss better ways to handle the situation
� Coaching may include:

� practice for future situations
� a paperwork process , role playing,  or simple 

verbal dialogue

Mentor’s DutiesMentor’s Duties

� Provide unconditional love and support
� Meet with the student regularly
� Check on work, effort, attitude, grades
� Offer friendship and guidance
� Assist student in understanding the school’s 

position
� Help school staff understand any of the student’s 

extenuating circumstances

Mentor’s DutiesMentor’s Duties

� Provide respite/”safe haven” 
� Serve as an alternative to study hall or 

independent study when appropriate
� Use praise/other reinforcers to recognize 

achievement, growth or effort
� Support success
� Care!

SchoolSchool--based Community Servicebased Community Service
Can Contribute to Achieve Ownership, Can 

Contribute to Vocational Planning

� Clerical Tasks
� shelf books, alphabetizing, assist cafeteria 

with lunch
� xerox

� Building Care
� assist cafeteria, custodial staff
� plant flowers, design
� straighten areas: teacher workroom, 

computer room
� create/supervise bulletin boards
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SchoolSchool--based Community Servicebased Community Service

Can Contribute to Achieve Ownership, Can Contribute 
to Vocational Planning

� Teacher Assistance
� tutor younger or less capable
� read with/ work with a small group
� serve as big buddy/ pen pal
� teach/ assist with computer program
� AV resource person
� assist teacher in room arrangement/displays

Next StepsNext Steps
Section IV Section IV –– Phase APhase A

� How do I teach rules?

� How do I reinforce?

� Do I have students that need 

individual systems?

Next Steps?Next Steps?
Section IV:Section IV:

Behavior Support and Correction Behavior Support and Correction 
that Minimally Disrupts the “Flow that Minimally Disrupts the “Flow 

of Instruction”of Instruction”

Phase B: 
Correction and Cueing Strategies

Teach What
You Want

Support and
correct  skillfu lly

A B B
C

the teachable moment
         Debriefing, usingD

Handling the problem
Cue

alternate

Consequences if
neededE

Reactive and Deescalation
              Strategies

Behavior Support and CorrectionBehavior Support and Correction Phase B: Correction StrategiesPhase B: Correction Strategies

� Cueing as a correction
� Stop and Think
� Message cards
� Other signals ??

+ ?

STOP
AND

THINK
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Phase B: Correction StrategiesPhase B: Correction Strategies

4 Step Procedure 4 Step Procedure -- Reinforcement SandwichReinforcement Sandwich

� Reinforce earlier behavior

� State inappropriate behavior with 
calm voice (“Just now, you…”)

� State appropriate behavior with a 
dangling sentence

� Require response
� Require performance

� Reinforce compliance

B
uilding Instructional C

ontrol

Next StepsNext Steps
Section IV Section IV –– Phase BPhase B

� Do I help students get back on 

track?

� Do I differentiate B and C phases?

� Do I want to expand my cueing 

system to use more non verbals?

Next Steps?Next Steps?
Section IV:Section IV:

Behavior Support and Correction Behavior Support and Correction 
that Minimally Disrupts the “Flow that Minimally Disrupts the “Flow 

of Instruction”of Instruction”

Phase C: 
Handling the Problem Skillfully

Behavior Support and CorrectionBehavior Support and Correction

Teach What
You Want

Support and
correct  skillfu lly

A B B
C

the teachable moment
         Debriefing, usingD

Handling the problem
Cue

alternate

Consequences if
neededE

Reactive and Deescalation
              Strategies

Phase B: Correction StrategiesPhase B: Correction Strategies

Time AwayTime Away
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Time Away Differentiated from Time OutTime Away Differentiated from Time Out

� Time away:  Student decides to leave

vs.
Time-out: Teacher forces students to 

leave

� Time away: In the classroom
vs.

Time-out: Out of the classroom

Time Away Differentiated from Time OutTime Away Differentiated from Time Out
� Time away:  Teacher thanks student  when 

he/she returns
vs.

Time-out: Teacher frequently reprimands 
when he/she returns

� Time away:  Puts responsibility for 
behavior on student

vs.
Time-out: Puts responsibility for 

behavior on the teacher

Time Away Differentiated from Time OutTime Away Differentiated from Time Out

� Time away:  Gives freedom, builds 
relationships

vs.
Time-out: Results in side effects of 

punishment:  fight and flight

Australia

� Go through customs

� Declare baggage you are 

bringing in

� Log arrival and departure times

Handling Major Behavior Handling Major Behavior 
ProblemsProblems

5 Rules of Responding5 Rules of Responding

1.1. Don't direct peer pressure to a misbehavior 
publicly when the matter can be handled gently 
in private.

2. Do move toward the student creating an aura 
of personal contact.

3. Develop nonverbal cues.
4. Identify the misbehavior after the reprimand 

and direct the student toward the desired 
activity.

5. Direct the sanction to a specific person.
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Ten Variables that Affect Ten Variables that Affect 
ComplianceCompliance

1. Stop Using a Question Format.  
2. Reduce Distance. 
3. Achieve Eye Contact. 
4. Limit to Two Requests. 
5. Reduce Loudness of Request. 
6. Give the Student Time. 
7. Cue alternative.
8. Flat tone, words spaced
9. Describe minimal compliance to exit.
10. Reinforce. 

Next StepsNext Steps
Section IV Section IV –– Phase CPhase C

� Do I remain calm?

� Do I try to give consequences before the 

student is de-escalated?

� Have I tried Time Away or am I simply 

trying to use a Time Out?

Next Steps?Next Steps?
Section IV:Section IV:

Behavior Support and Correction Behavior Support and Correction 
that Minimally Disrupts the “Flow that Minimally Disrupts the “Flow 

of Instruction”of Instruction”

Phase D: 
Debriefing

Behavior Support and CorrectionBehavior Support and Correction

Teach What
You Want

Support and
correct  skillfu lly

A B B
C

the teachable moment
         Debriefing, usingD

Handling the problem
Cue

alternate
Consequences if
neededE

Reactive and Deescalation
              Strategies

DebriefingDebriefing
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DebriefingDebriefing

� Active Listening

� Thinking about my inappropriate 

behavior

� Problem-solving steps

� Teacher’s request for behavioral 

assistance

� Incident report

Active Listening Techniques

Technique Purpose Action Example

Reflecting ~To show that you
understand how the
person feels

...reflects the
speaker’s basic
feelings

“You seem very
upset.”

Encouraging ~To convey interest
~To encourage the
other person to keep
talking

...don’t agree or
disagree
...use neutral words
...use varying voice
intonations

“Can you tell me
more...?”

Summarizing ~To review progress
~To pull together
important ideas and
facts
~To establish a basis
for further discussion

...restate major ideas
expressed,
including feelings

“These seem to be the
key ideas you’ve
expressed...”

Clarifying ~To help you clarify
what is said
~To get more
information
~To help the speaker
see other points of
view

...ask questions

...restate wrong
interpretation to force
the speaker to explain
further

“When did this
happen?”
“Do I have this right? 
You think he told you
to give him the pencil
because he doesn’t
like you?”

Restating ~To show you are
listening and
understanding what is
being said
~To help the speaker
see other points of
view

...restate basic ideas
and facts

“So you would like
your friends to include
you at recess, is that
right?”

Validating ~To acknowledge the
worthiness of the other
person

...acknowledge the
value of their issues
and feelings
...show appreciation
for their efforts and
actions

“I truly appreciate your
willingness to resolve
this matter.”

Student          Date        Assisting Staff       
 

Thinking About My Inappropriate Behavior  

 
Under stress, self-controlled people think differently than people without self-control.  They can describe 
more accurately (1) the undesired behavior, (2) the negative consequences of an undesirable behavior, (3) 
what they should be doing as an alternative strategy, and (4) the positive consequences of the appropriate 
behaviors. 
 
1. When did my inappropriate behavior happen? Where was it and who was present at the time? 

 
  
  
  
  

 
2. What bad choice did I make? (Undesirable behavior) 

 
  
  
  
  

3. What negative outcomes might occur (or did occur) if or when I use this unacceptable 
behavior? 

 
  
  
  
 
  

4. What could I have done instead? (put a ��� �  by the one(s) you might do next time if a similar 
situation occurs) 

 
  
  
  
  
  
  
  

 

5. What might happen that is positive if I choose an appropriate behavior to handle my problem? 

 
  
  
  
  
  

Student          Date        Assisting Staff       
 
 

Problem-Solving for Code of Conduct Violation: 
Were my actions Safe, Respectful, and Responsible? 

 
 
1. Describe what happened. 

 
  
  
  

 
2. Describe what you did. 

 
  
  
 
  

3. Identify which conduct principles were violated (Safe? Respectful? Responsible?) 

 
  
  
 
  

4. Explain the effect on me and on others. 

 
  
  

 

5. Specify what needs to happen now? 

 
  
  

 

6. Suggest consequences. 

 
  
  

 

7. Plan how to prevent this from happening again. 

 
  
  

 
 

 TEACHER’S REQUEST FOR BEHAVIORAL ASSISTANCE  

 
Note: This form is completed by the student’s teacher to provide information for the student study 

team or other planning meeting to develop assistance for a student with difficult behaviors. 
 
 
Student:   

 
Age:   

 
Grade:   

 
Teacher:   

 
2. Describe the specific behavior which you have observed. 

  
  
  

 
How would you rate the behavior? 

 

Check one: �  first time �  occasional  �  chronic 

Check one: �  irritating �  mildly disruptive  �  disruptive 

�  severely disruptive �  dangerous 
 
3. Contributing factors (environmental, emotional, etc.): 
 

  
  
  

 
4. What has been tried? 
 

  
  
  

 
5. What support do you need? 
 

  
  
  

 
Final Collaboratively Developed Suggestions for a Classroom Intervention (to be filled 
out in the team meeting as team members brainstorm suggestions): 

 
  
  
  

 
 

Must be completed for: (circle one) 
Physical Intervention, Major Disruption 
Threats, Dangerous Running, Injury 

 

INCIDENT REPORT 
 

Date:     Time              Systematic Behavior Plan in Effect:  �   Yes  �   No 

Setting and Location:                                                   People Involved:                                                      

Student:         Age:    Person Preparing Report:    
                                                    
 

Examples of 
Observable Behavior 

 
Describe Student Behavior/ 

Description of Incident 

 
Check Staff Response Used/ 

Emergency Intervention 

 
Examples of Staff 

Behavior/Intervention 
Techniques 

Pacing, shaking, 
nervousness, change 
in eye contact, 
change in facial 
expression, change 
in posture, 
movement to specific 
area, change in rate 
of speech 

 
ANXIETY: 

         proximity 
         counseling 
         restructure               

routine/environment 
         accommodate   

materials/expectations 
         referral (to:   ) 

Move close to student w/o 
invading personal space; 
Active reflective listening; 
attend to complaints/ 
request; simplify work; 
change directions; offer 
help; separate from 
bothersome stimuli; calming 
techniques; give choices. 

Loud (noises or 
speech); questions, 
refusals, swearing, 
name calling, 
challenging, 
threatening, increase 
in breathing and/or 
heart rate 

E
sc

al
at

io
n 

S
ta

ge
 

 
DEFENSIVE: (question, 
refuse, vent: intimidate) 

 
         redirect, restate direction 
         set limits:      
      
         separate student from group 
         separate the group from 

student 
         sit out within the group 

P
re

ve
nt

io
n 

Use simple clear language; 
reasonable, enforceable and 
understandable limits; 
restate positive 
consequences; separate 
from group; remove 
dangerous implements; 
assemble team members, 
allow venting. 

Hit, kick, throw, turn 
over desks, pounding 
windows, tearing 
clothes or materials, 
running in dangerous 
area (e.g.,street), 
self-injury. 

D
an

g
er

ou
s 

B
eh

a
vi

or
 

 
ACTING OUT: 

 
Intervention  
Team:      
         clear area           basket hold 
         block                    team restraint 
         release                 escort 
         visual supervision 
         call administrator 
         other 

In
te

rv
e

nt
io

n 

Maintain safe distance from 
acting out person; remove 
bystanders if still in area, 
plan for team intervention if 
necessary; implement non 
harmful, physical 
intervention techniques as a 
last resort 

Reduction of above 
behaviors; can 
answer simple 
questions rationally; 
can follow simple 
direction such as 
"Take a deep 
breath"; briefly 
discusses incident 
w/o reescalation; 
breathing and heart 
rate return to resting 
rate. 

S
e

lf 
C

on
tr

ol
 R

ee
st

ab
lis

he
d 

 
TENSION REDUCTION: 

 
         review events 
         review schedule 
         make plan:   

  
  
  
    

D
eb

rie
fin

g 

Calm down time; discuss 
incident, make plan w/ acting 
out person for alternative 
behavior.  For individuals w/ 
cognitive limitations review 
rules and return to a 
successful activity. 

   
INJURY/MEDICAL: 

 
          sent to nurse               first aid 
          911 Paramedics              CPR 
 
 
 
 

 
 

 

Must be completed in ink 
No white out 
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WarningWarning

� Do not restrain for non-compliance
� Do not restrain to force movement
� Restrain only to protect the student 

or others from harm
� Restrain only using approved 

techniques as a last resort
� Pro-Act, PART, CPI

Nothing 
works 
every 
time!

And even with all 
you know,

Nothing 
works with 
everyone!

And even with all 
you know,

There is 
no magic 
wand!

And even with all 
you know,

Do I need a behavior plan?Do I need a behavior plan?

� IEP? 504? He/she just needs it?
� Special factors

� Does behavior impede learning?
� Have we physically touched the student to 

restrain? 

BEHAVIOR PLANS IN CALIFORNIA   

If “serious behavior”, IEP Team must request  
a Functional Analysis Assessment 

Behaviors occurring that are NOT requiring  
emergency interventions (physical restraint) 

Maybe? 

No Action 
Or 

Other Action 

Goals & Objectives 

to Monitor 

Specify strategies 
including positive 

behavioral 
interventions, 
strategies & 

supports (can be 
called a Behavior 

Support Plan) 

Effective? 

Continue 
Ineffective? 

Effective? 

Continue 
Ineffective? 

Then, 
Behavioral/Instructional 

Approaches specified in IEP 
are ineffective 

(California Ed Code) 

No Yes 

IEP team determines if behavior is impeding 
learning of student or others 

If behavior is NOT a “serious 
behavior”, the IEP Team 
revises BSP as needed 
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BEHAVIOR PLANS IN CALIFORNIA 

A behavior 
requiring an emergency 

intervention occurs 

Principal files emergency intervention 
report & schedules IEP meeting 

IEP team 
requests a FAA, 

then 
subsequently 
develops a 
Positive 
Behavior 

Intervention 
Plan if they 

decide one is 
needed after 

FAA report is 
reviewed in a 
an IEP team 

meeting 

If no FAA or Interim Plan, then IEP team further considers: 
“If behavior impedes learning of the student or others” & 

“behavioral/instructional approaches are needed” and  
“strategies, including positive behavioral interventions  

strategies and supports,” are needed (e.g., a Behavior Support Plan ) 
because of this behavior requiring an emergency intervention 

  

IEP team considers BOTH: 

Is an “Interim Behavior 
Plan” required? Is an FAA needed? 

Yes 

IEP team 
must write 

rationale for 
no FAA 

Develop an 
interim plan 

(can be called 
a Behavior 

Support Plan) 

IEP team 
must write 

rationale for 
no interim 

plan 

No Yes No 

Who develops a plan?Who develops a plan?
� Teacher(s), parent, others on IEP/504 team

� For behavior impeding learning of this student or 
peers 
http://www.pent.ca.gov/07BehaviorPlanning/BSPTool
sManual_M3.pdf

� Teacher(s), parent, others, BICM on IEP/504 team
� If the behavior is severe 

http://www.pent.ca.gov/forms.htm
� Assaultive
� Serious property damage
� Self-injurious
� Other pervasive maladaptive behavior

Next StepsNext Steps
Section IV Section IV –– Phase DPhase D

� Do I re-establish rapport when I debrief?

� Would a system such as “My 

inappropriate behavior” provide a 

system for me or my administration to 

guide our behavior?

Next Steps?Next Steps?

Section IV:Section IV:

Behavior Support and Correction Behavior Support and Correction 
that Minimally Disrupts the “Flow that Minimally Disrupts the “Flow 

of Instruction”of Instruction”

Phase E: 
Consequences (if needed)

Behavior Support and CorrectionBehavior Support and Correction

Teach What
You Want

Support and
correct  skillfu lly

A B B
C

the teachable moment
         Debriefing, usingD

Handling the problem
Cue

alternate
Consequences if
neededE

Reactive and Deescalation
              Strategies
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Need To Punish?Need To Punish?

� Why? Who will benefit?
� Can I problem solve with this student and reach 

a solution?
� Can I develop a communication system with the 

parents/guardians?
� Can a mentor serve as parent if appropriate?

� Do I understand the behavior’s purpose?

If you must…If you must…

� Consider “Logical Consequences”
� Consider “Response Cost”

� How will I address the side effects of punishment 
(fight and flight) ?

� Have I considered alternatives to suspension?

Need for a tight structure?Need for a tight structure?

� See Dangerous Kid Model Boystown Press 
www.boystownpress.org Dangerous Kids by 
Michael Sterba, MHD, Jerry Davis, PHD 

� See rainbow club or other points and levels 
systems

� See quality indicators for students with 
emotional and behavioral disorders
www.ccbd.net for Spring 2003                  
Beyond Behavior Journal

DDAAII LL YY  CCLL AASSSSRROOOOMM   RREEPPOORRTT   
 
 
NAME:      
 
DATE:       
 
TEACHER:      
 
 
TEACHER’S INITIALS 

 
 

 
 
 
Did the student.................... 

 
 YES 

 
 NO 

 
Come on time? 

 
 

 
 

 
Bring supplies? 

 
 

 
 

 
Stay in seat when appropriate? 

 
 

 
 

 
Curtail off-topic talking? 

 
 

 
 

 
Follow directions? 

 
 

 
 

 
Raise his or her hand to contribute to discussions if 
required or verbally contributed acceptably? 

 
 

 
 

 
Not physically disturb others? 

 
 

 
 

 
Clean up promptly and adequately? 

 
 

 
 

 
Listen to instructions? 

 
 

 
 

 
Speak courteously? 

 
 

 
 

 
Teacher was satisfied with his or her performance today? 

 
 

 
 

 
Points on today’s classwork, was acceptable, or 
evaluation of work quantity or quality was adequate? 

 
 

 
 

 
Grades on tests, assignments or projects were adequate? 

 
 

 
 

 
 

 
 

DDAAII LL YY  PPEERRII OODD--BBYY  PPEERRII OODD  RREEPPOORRTT   
 
Name:     Date:    

  
 
 
 

 
Period 1 

 
Period 2 

 
Period  3 

 
Period 4 

 
Period 5 

 
Period 6 

 
Period 7 

 
 

 
Yes 

 
No 

 
Yes 

 
No 

 
Yes 

 
No 

 
Yes 

 
No 

 
Yes 

 
No 

 
Yes 

 
No 

 
Yes 

 
No 

 
On time to class today? 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
All supplies present? 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
Curtailed off topic talking? 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
Followed directions? 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
Contributed to discussions appropriately? 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
Did not physical disturb others? 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
Spoke courteously? 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
Assignments turned in if done? 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
Grades on tests or projects given today were adequate? 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
Quality of work turned in or done in class adequate? 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
Homework was given today? 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
On-going projects need to be worked on now? 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
Teacher’s Initials 

 
       

 
       

 
       

 
       

 
       

 
       

 
       

 
       

 
       

 
       

 
       

 
       

 
       

 
       

 
Parent Signature                                                                                     
 



22

SSUURRVVEEYY  OOFF  PPAARREENNTT  RREEAACCTTII OONNSS  TTOO  DDAAII LL YY  RREEPPOORRTT  CCAARRDDSS  
 
Parent’s Name:   
Student’s Name:   
Length of Time Reports Have Been Used:   
 
 
Please Respond: 

 
(1) very much 
(2) much 
(3) slightly 

 
(4) not much 
(5) not much at all 

 
 

 
 
  

 
1. How much do you feel the Daily Report Cards improved communication 

between you and the teacher? 
 
  

 
2. Has the Daily Report Card given you a better picture of your child’s progress in 

school? 
 
  

 
3. How much do you feel your child’s performance in school has improved as a 

result of the Daily Report Card? 
 
  

 
4. How much do you think your child likes the Daily Report Card? 

 
  

 
5. Even though the Daily Report Card provides daily information, to what extent 

would a 5 week summary also would be helpful? 
 
  

 
6. How much do you feel your child’s attitude toward school has improved as a 

result of the Daily Report Card? 
 
  

 
7. Do you see the daily report card and the incentive it provides as an important 

part of your child’s education? 
 
  

 
8. How much has your behavior toward your child in terms of incentives and 

rewards for improvement changed as a rest of the Daily Report Card? 
 
  

 
9. How often did you receive the Daily Report Card? 
 (1) Everyday (2) Almost everyday 
 (3) 2 to 3 times each week (4) 1 time each week 
 (5) Never  

 
  

 
10. Which of the following report systems would you prefer now? 
 (1) Daily Report Card 
 (2) Bi-weekly Report Card 
 (3) Weekly Report Card 
 (4) 5 week Report Card  

 
  

 
11. Please comment on the effectiveness of Daily Report Cards for your child: 

 

Next StepsNext Steps
Section IV Section IV –– Phase EPhase E

� Do I consider alternatives?

� Do I consider logical consequences and 

response cost when needed?

� Do I understand the purpose of the 

behavior?

� Have I considered tighter structure?

Next Steps?Next Steps?


